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Abstract 
Teaching listening comprehension is one of the most vital and difficult tasks for any foreign language teacher because there are 
no rules as in grammar teaching. This study explored to what extent students enhance listening comprehension through movies 
with and without subtitles and what their attitudes are towards this teaching tool. A total of 38 students taught in English 
language private school in Novi Sad in 2013 were tested in their listening abilities through pretest and posttest. The five-point 
Likert scale was employed in rating. Best students' attitudes and the worst students' attitudes toward this technique have been 
selected for interview after they completed the questionnaire. Finally interviews were used to elicit student's positive and 
negative opinions towards the technique. All these were conducted over one academic year, and the study showed that the 
students needed more time to learn and more advice. Clearly, using movies proved to be an effective way for students to improve 
their listening ability. A majority of them enhanced listening skills and gained more than vocabulary, understood more foreign 
culture, felt relaxed and had fun while learning in class. 
© 2014 The Authors. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of the Organizing Committee of WCES 2014. 
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1. Introduction 
      Numerous research have proved that listening comprehension can be enhanced with the addition of images 
(Bowen, 1982; Guichon & McLornan, 2008; Hanley, Herron & Cole, 1995; Lonergan, 1984; Markham, Peter & 
McCarthy, 2001; Stempleski, 2003; Tomalin, 1986). Thus, besides that movies are motivating media due to 
encompassing various topics and that they are presented with both audio and visual stimuli (Lonergan, 1984; 
Stempleski, 2003), the benefits of using them for language learning are their images and sound that help set the 
scene of events and its additional information, such as the paralinguistic features, provided as support to listening 
comprehension (Guichon & McLornan, 2008; Katchen, 1996a). With the advance of technology, options of how one 
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can watch movies become numerous. In addition, movies can also fill in a cultural gap which is sometimes a 
prerequisite for learning vocabulary, i.e. novel blends in English particularly focusing on the interpretation of their 
meaning.  Silaški and Đurović (2013) note that “the correct ‘unpacking’ of novel blends by nonnative speakers of 
English requires the right cultural background, and if the knowledge of that background is missing, that is if 
extralinguistic opacity occurs, novel blends remain either incomprehensible or misdecoded.” (p.102) .The use of 
movies seems to be limited to an extent or underused since numerous studies have been centered on exploring 
whether the use of the L1 or the L2 subtitles assist the learners’ general listening comprehension (Baltova, 1999; 
Guichon & McLornan, 2008; Markham et al., 2001) rather than their actual gains of language. These studies 
concerning the use of subtitles applied rather quantitative method in carrying out the research. They examined the 
end product rather than the process. However, there have also been several studies using a more qualitative method 
to investigate the learners’ interaction with the L1 and/or L2 subtitled movies and whether the L1 or L2 subtitles can 
enhance the learners’ language ability (Katchen, 1996b). This research is focused on the bottom-up language 
acquisition and intended to examine the learners’ gains of language through watching movies with either the L1 or 
the L2 subtitles. In addition, since Ratkovic-Njegovan, Vukadinović and Nešić-Grubić (2011) note that “according 
to some recent research (UNICEF u Srbiji, 2005 – 2009), young people in Serbia lack interest in any social issue 
outside their peer circles, tend to reject any authority, show no awareness or enthusiasm towards social goals of 
general significance” (p.658) this study also aimed at investigating students interest into some cultural issues and 
their reflection on language learning.  
 
2. Research methodology 
 
The study made use of a quantitative data survey consisting of a 25-item questionnaire and a qualitative data 
survey via oral interviews. The research sample comprised 38 students learning English as a foreign language. 
Twenty two participants were females and sixteen were males. The average age of the participants was eighteen 
years. Nine students were studying at secondary schools, and twenty nine of them were university students. Firstly, 
they were interviewed in order to build up an image of their background towards watching film in advance. 
Secondly, a questionnaire was applied to explore students' opinions after completed learning listening skills through 
films. The questionnaire consisted of twenty-five questions and was separated into two main sections. These 
sections were as follows: 1) Students' opinions toward learning listening skills by using films; 2) Other suggestions 
and opinions. Section two was also divided into three parts to identify students' view. It consisted of benefits, 
limitations and suggestions on learning listening skills through movies. The five-point Likert scale was employed in 
rating weight as: Strongly agree, Agree, Undecided, Disagree, and Strongly disagree. Best students' attitudes and 
the worst students' attitudes toward this technique have been selected for another interview after they completed the 
questionnaire. 
 
3.  Results 
 
A group of 38 students was interviewed in order to build up an image of their background towards watching 
film in advance. The results were the following: 
x 31 students claim that they liked watching films whereas 7 of them do not like watching films so much. 
x 29 of them prefer watching films in English every time and 9 answered like not always 
x 22 students would like to watch films with subtitles whereas 16 of them prefer watching without subtitles 
x All of the students admit that watching films improve listening skills 
x 18 students said that they are able to understand the language at once, 20 students said that they can 
comprehend by the context of the situation or event being shown. 
x 21 students said they sometimes get bored when do not understand the language, 17 students consider that 
even if they do not understand it is a process of improving listening ability. 
 
Since movies show real life situations, watching them may be interesting for teaching listening comprehension 
and help motivate students to study in English language. The questionnaire was applied to explore students' 
opinions on developing listening skills through movies. Students’ opinions are shown in Table 1. 
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Table 1. Students ' attitudes towards the benefits of developing listening skills through watching films (N= 38) 
Description Strongly 
Agree Agree 
Un- 
decided Disagree 
Strongly 
Disagree 
Frequently watching English soundtrack movies helps 
developing listening skills 
32 
 (84%) 
5 
(13.26%) 
1 
(2.74%) 0 0 
Variety of films has improved my listening skills 29 
(75.32%) 
8 
(21.94%) 0 
1 
(2.74%) 0 
Students improved listening skill after learning through 
movies 
30 
(77.88%) 
2 
(5.48%) 
3 
(8.32%) 
3 
(8.32%) 0 
When watching movies students learn more vocabulary, 
slang and idioms automatically 
23 
(59.34%) 
9 
(23.68%) 
2 
(5.48%) 
3 
(8.32%) 
1 
(2.74%) 
When watching films students learn to use words 
according to certain situation 
21 
(54.52%) 
4 
(10.36%) 
6 
(16.44%) 
3 
(8.32%) 
4 
(10.36%) 
Watching films helps students improve their 
communication skill with foreigners 
15 
(40%) 
14 
(35.84%) 
2 
(5.48%) 
3 
(8.32%) 
4 
(10.36%) 
When watching films students learn and understand more 
foreign cultures 
25 
(65.16%) 
10 
(26.52%) 
3 
(8.32%) 0 0 
Watching movies makes listening English more fun 19 
(49.26%) 
9 
(23.68%) 
5 
(13.26%) 
2 
(5.48%) 
3 
(8.32%) 
Watching movies improves students’   knowledge of 
English in everyday use 
20 
(52.66%) 
10 
(26.52%) 
4 
(10.36%) 
3 
(8.32%) 
1 
(2.74%) 
Watching films makes language learning easier 22 
(57.42%) 
7 
(18.42%) 
4 
(10.36%) 
2 
(5.48%) 
3 
(8.32%) 
When watching movies students feel more relaxed in 
class 
28 
(72.60%) 
6 
(16.44%) 
1 
(2.74%) 
1 
(2.74%) 
2 
(5.48%) 
Learning listening skills through movies should be done 
continuously 
25 
(65,48%) 
3 
(8.32%) 
4 
(10.36%) 
4 
(10.36%) 
2 
(5.48%) 
Learning listening skills for 4 months is sufficient 13 
(34.21%) 
 
12 
(31.15%) 
 
9 
(23.68%) 
2 
(5.48%) 
2 
(5.48%) 
I am satisfied with developing my listening skills through 
movies 
16 
(42.58%) 
14 
(35.84%) 
5 
(13.26%) 
3 
(8.32%) 0 
I have more interest in learning English culture through 
films 
15 
(40%) 
14 
(35.84%) 
4 
(10.36%) 
4 
(10.36%) 
1 
(2.74%) 
 
 
The data in Table 1 indicates that students felt that watching films with English soundtrack improved their 
listening ability (97%). They also stated that varieties of films help them enhance listening abilities as well (97%). 
They also realized that watching movies for practicing listening skills helped them in many ways including: learning 
vocabulary, slang, idioms (82%), utilizing words through all situations (64%) and understanding English in 
everyday life (78%). In addition, they were able to interact better with foreigners (75%) and had more interest and 
understanding in foreign culture (91%). Moreover, they not only improved listening skill but also enjoyed learning 
at the same time. They had fun, felt relaxed, and satisfied in class (76%, 88%, and 77%, respectively). 
However, limitations in learning listening skills through movies were also concerned in the study, as shown in 
Table 2. 
 
Table 2. Students ' attitudes towards the limitations in developing listening skills through movies  (N= 38) 
Description Strongly Agree 
Agree 
 
Undecided 
 
Disagree 
Strongly 
Disagree 
I prefer watching movies with subtitles 15 
(39.44%) 
9 
(23.68%) 
5 
(13.26%) 
5 
(13.26%) 
4 
(10.36%) 
Subtitles in movies have no effect on listening 
comprehension 
4 
(10.36%) 
4 
(10.36%) 
9 
(23.68%) 
11 
(28.94%) 
10 
(26.66%) 
Learning listening skill through films is a waste of time 2 
(5.48%) 
2 
(5.48%) 
8 
(21.80%) 
12 
(31.40%) 
14 
(35.84%) 
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Learning listening skills through films did not satisfy my 
needs 
1 
(2.74%) 
1 
(2.74%) 
9 
(23.68%) 
12 
(31.40%) 
15 
(39.44%) 
After finishing this course I improved my language 
knowledge  
15 
(39.44%) 
13 
(33.76%) 
6 
(16.44%) 
4 
(10.36%) 0 
 
 
Many students liked watching movies with subtitles (62%) and they think that subtitles had a positive effect on 
their listening comprehension. Some stated watching films were a waste of time (11%). They, however, argued the 
item that film did not satisfy their needs and they thought that they gained knowledge to improve their listening skill 
after finishing the course (72%). 
From the data revealed in Table 3, students also gave suggestions on learning listening skill through movies as 
follows: 
 
 
Description 
Strongly 
Agree 
 
Agree 
 
Undecided 
 
Disagree 
Strongly 
Disagree 
More than 2 hours a week should be devoted to 
learning listening by watching films 
16 
(40.58%) 
10 
(26.66%) 
8 
(21.80%) 
2 
(5.48%) 
2 
(5.48%) 
Listening skills can be learnt without any instructor 6 
(16.44%) 
5 
(13.26%) 
13 
(33.46%) 
7 
(18.42%) 
7 
(18.42%) 
Choosing movies preferred by students make the 
exercise of learning listening through watching movies 
more effective than watching those selected by the 
teacher 
6 
(16.44%) 
7 
(18.42%) 
15 
(38.62%) 
5 
(13.26%) 
5 
(13.26%) 
Teacher should give opportunities for student to stop 
and ask questions and give guidance concerning study 
20 
(53.80%) 
14 
(35.84%) 
4 
(10.36%) 0 0 
The technique should be used for other subject areas. 
10 
(26.66%) 
9 
(23.41%) 
9 
(23.41%) 
5 
(13.26%) 
5 
(13.26%) 
 
Table 3. Students' attitudes towards the suggestions on developing listening skills through films 
(N=38) 
 
The study showed that the students needed more time to learn (66%) and needed more advice during the learning 
activity (44%). They also liked both their own favourite movies as well as those selected by the teacher and they 
claimed that they should practice by themselves. Nevertheless, they thought that this technique should be used for 
other subject areas (49%).  
 
4. Conclusion 
 
Due to the research results subtitles in English are advantageous to students in Serbia. In spite of the insufficient 
contextual environment for students to practice English, fortunately, many students believe that movies of foreign 
language can make some compensation. Based on the dual process of learning activity, students believe that with 
both audio and visual channels, they can obtain more information than one single channel. Immersing in the 
authentic and vivid English context, through the subtitles and lively conversation, students can see the image and 
hear the pronunciation, use their background knowledge, and thus, fetch the main ideas of the movie. When 
students are engaged in the listening activity, subtitles can give them better emphasis or hint of what they should 
pay attention to. Clearly, using films is an effective way for students to improve their listening ability and get better 
insight in English culture. A majority of them enhanced listening skill and responded with favorable attitudes 
through watching films. They believe that they gained more than vocabulary, understood more foreign culture, and 
felt relaxed and had fun while learning in class. However, some of them were not sure whether watching films was 
a waste of time and did not satisfy their needs. Moreover, some students had negative attitudes toward films as well, 
but most of them appreciated this teaching tool and would like to learn in the next course as well. In Serbia students 
study English as a foreign language, and mostly communicate in English only during the class time. They rarely use 
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it in daily life, so when acquiring listening ability of English language in Serbian environment, they should be 
patient, well disciplined and practice a lot. They see the movies as a glimpse into a different culture that help them 
achieve their goal and realize the value of listening to different dialects, different voices and pronunciations. 
“…Successful societies are based on good evaluation of the individuals' needs and abilities and the abilities of their 
organizational units to perform their functions in an effective, efficient and sustainable manner.” (Milisavljević et 
al., 2013, p.1037).  
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